- Development of Self, Voice, and

:Goldberger;. and Tarule examined
“procedural knowledge™ ot the: wa)a that
“technical know-how™.and “powers-of

reasoning™ were being taught in. acas,
demic environments:¢1986.,93). They:

identified: a riew type of:. procedural
knowledge that they termied “conngcted.
krowing,-which ‘they .contrasted: with-

“separate. knowing?"the-dominant learn-"-

irfg: orientation among .-males . (Perry
1970). Ina study,involving: 135 women;

they found:that coingcted knowers,man-. -

‘voiées " From- those:

ifested a. dlfferem

women, theyiideritified the epistemolog--
jeal. position of- “connected knowing,”:

whick involvess- empathy or the ability. to:

“feel with” (Basch. 1983) or “feel intal”

{Schwaber .}984);the: experience of the

()bjﬁCL of study—-whether-a: person.ora -
thmc—mby using .a kind. of osciflatory
movemsm between selt and other{Stark -

1994 "Empathy - alse. “has. paradoxical-

qualities— lhe:parado:\ of. separateness -

_within congiection” (Jordan -1991,.69).
Connected knowers rnot only “develop
proeedutes for gaining access (o other

peoplé’s: knowledge,” they- also. develop.
" “the capacity for. empathy,” which they
use o develop:- their- knowledge ‘base
113}. The authors .of.
WWK:build upon previous. research that-

{Belenky et al.;,

‘w4 groundbreaking: book, Wo-..
men’s Ways. of Knowing: The

. Mind (WWK), Belenky;: Clinchy,:

hi gmi’;gms--ueﬁe importance-women plate:
on’felationships, - (Chodorow:1978;.
Miller 1986; Gilligan® 1982; and-Lyons-
1983y and point toward later research
that underhnes the centrality of empathy:-
in. women’s . relational- development:
(Surreys 1991). In: particular, eonnected..
knowers earry.-out their investigations.in:
a -systématic-.and: reasoned iway. ‘They::
build “on the subjectivist conviction that.-
the meost. trustworthy knowledgé comes

from personal experience rather than the'.

pronouncements: of; authonuec.” (Be—
lenky et.al. Y986;: 11’2—113)‘

Itis' lmportant to note, hewever thage
. and; connectedy:
knowmg ameng both:genders, aswell as...

we. ‘can:. f' nd scparal

within the samie:individual’s know!edge'

orientation: The autheis of WWK-found
“s_epanate knowers! -among-women. who. -
were atiending or.had’ attended: tradi- °
tional, elite liberal agts colleges whose.

curricula were. based:on :male-dominai-.

edsapproachies, and*where: male profes: ;.
sors. were in the.majority. Likewise; in -
- smdy--cemcemmn the ‘education. of .

psychntnsls 1, found “connected. know—

ers”, and .“separate knowers” among..
both _genders (1995). Thus we, miust. %be :
careful. not 10 assume; that.-all. ‘women, .

evidence a “connected. knowmg .orien-. .
tanon and all men evidence 2, “separate. -

knowmo -grientation. We shall- see -be-.
tow how, Feldenkrais (1904-1984) inte-,

_grated separate and connected knowing, -

‘or constructed knawl_‘a (Bclenky et

I..-1986) in de!nsmw his method: of
somatlcaliy based migveinerit: aWareneSs
education; the FeIdcnkrals;Method :

“The’ empathy that con i
draw . from: involvés 2. somzmc compo-
nent: (Corcoran 1981);. which-isoften
overlooked by ‘those dited-by" Debold,

Tolman, and Brown (1996) and Clinchy

- {1996). By supportingthe somalic com- .

ponent.. we cari deepen. -our;. “ability. e

empiathize- and - thus, our «capacnfy -for:-

knowing and understanding: Among:the .

healing- professions.-it is weil: Known

psycbotheraplsts find: d;fﬁcu}t

“that empathy is utilizediand - va]ucd by
. psychotherapists of allsorts in. bulldmg._ .
rapport {Cheever; 1995): ‘Howeyer, emy
pathy: has:an, ineffable: quality: that f:ven,'

~describe. - .For example, despite. psy-,—

chotherapists’ agreement concermng: the -
impertance: .of empathy in building rap- .

-port with their. ¢lients, they have- diffi--

culty degcribing-the quallty of empathy.
accordmg to. my dissertation;; resuits’_‘

(1995).. Lynn, a psychiatrist . whom T
interviewed in a pilot study.. (1995)

descnbed how shie expenencecf empa-
thy: *
mtumvc kind of awareness that L go o
in, commg to understand her panem

‘Ii s hard o nd words. for this .

there’s a quality. . . . of what . i m feel-

. feeling..

‘an cmouona] awareness z_m :

.ing in response to what they re.doing, 10

-.what I'm picking up from them, (It} goes

- SpRING 2000 15



Sldenkrais Awareness Through- Move-
ent (ATM). sensory-motor awareness
ercises and the development of empa-

cites Feldenkrals who as early as 1949
contended that:

- the _voluntary muscular panems corre-

spohdmé to enidtions are predéded by a
| _ sensory. expenence-lhrough four stéps: (a).

the neur,o]oolcal impujse reaches thie thal-
travels, to, (b) the s:naled
motor syslem, ey the sympmhctac ner--
vous' systefis; ‘and’ ) the ¢ . “Theoret-
ically, -this“process: elicits ar’ mvoluntary‘
motor reflex-al-the striated motor-system,;
-and, awareness.or recognition at the cor-,,
lex, (cued in Corcoran 1981 32-33)

Corcoran recomirfiends - teaohmg “expe-

riential.empathy”. based-on SEensory="

mofor leaming using Féldenkrais ATM:

“Itis Ahrough: the: therapist’s: body that
he oF ‘she: has an. empathic experience;--

and it is the meaning of this experientce’:
that{s'to bé contmunicated acourately to:.
the: client”: (1981, 33).-Citing’ Feldén:::
kaais ( 1972) who developed mevemént:.:
exercises: for- “leﬂmmg to: listen~ and::
respond toone’s inner experfences; -

which:is - ofie’s feli:lével experience™ .
(Corcoran 198%; 35); Corcoran points:

out'‘that - prior to the verbalization: of .
empathy, there’ is-ap earher stage’ of «
.kmestheuc ‘awareness within: the: h‘)cra--
. pxst s own body of what ke oF she i~
sensmg from the client:- e

.Body awarcness through Mover: m 1s
Pproposed to Influérice thé developirient of
empathy because it gerirates feelings; or

stimulates. one’s - proprioceptive,  kines-. -

-thetic sense. This in turn, enables the
_counselor 1o become mcreasmgly aware
of his or her own inner experience, ‘orfek-
level experience. Since inner awareness is

- rélated to openness. to the experiences of
16 -
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ohs. as if thgy Ve
"It s anly Siibs
that the counselor ‘or therapist is in the
positon to verbalize this empathlc aware-

ness.10, thc chent (Corcoran 1981 35—‘36)‘_‘ .
+ - frém " qua]xf ied massage {herapast or
bodyworker. Although _mnany-. massag

In my Ed D dlssertatmn I: descnbcd
ow Somauc od" Calgrs | uuhze a speciak: -

kind of empath "ttt involves a bodily . -

based .sensi §-~of one’s own; and anoth-

“er’s* somatic™ expenence and a5 -Such; -

might be called “somatic cmpathy

{Cheever 1995). Practitioners of somab— :

ic education thus demonstrate a kind of

empathic connected’ knowing that

allows them through mindful and sensx~

their movement, In thls amcle I will

illustrate how two modalities of somatic

education—The Feldénkrais Method

and Aston -Patterning—developed from::

_ the-connected; knowing of.each of their.
founders in relation to; their Tife: expetis
ence:.I will-also show how those modai--

itiesi.teach—each-in.a different way-—

thron gh -a kind of systematic, procedural
connected knowing, which inchides,-but-

is.-not limited- to; enh‘ancing -one’s own:
awareness of ‘somatic: expencnce 1n re- .

. lation to-movement. Cel L
“To be complete, I s_hou}d mention-that .
the':Alekander Technique, Aston-Pat- -

terning, Body -Mind Centering;: the

Feldenkrais Method, Haina Somatic.

Education;- Rubenféld: Synérgy, Rosen

ple;'at oneend-of the spectium; modali-

ties. ‘suchivasthe Alexander Technigue -
and. the: Félderikriis' Method  focus R
function” in- the service:ipf ‘strueture, -
- wlheres;-at-lhie dther end of the conitine:
uum; 'ASton’“Pa‘tt‘émih"g ~and- Rolfing

- Méthod; Trager Technique, and!Rolfing -
are- all-considered somatic edticational
. approdches (Knaster:1996). Modalities -
miay: vary-in-the degree to' which they:

emphasize the:striicture of the “human
body: dnd/or its: funeticning. Foréxam- -

tnclude™a bodywork approach where °
strircture is ‘oftén emphasxzed in the serz”

vice of function.’ Each of those edbéas -

toial’ modalities invelves having a stu=-

dom or‘client Iea’m newways ‘of m'ovin‘g'-.\ 7

and/or \_rerbal}__y by a quale}ed somatie -

educator. Each also -emphasizes the -

"approaches such as massage therapy

and bodywork, clients receive treatment
for re,laxauon or to alleviate symptom

. and bodywork »pracml METS . engage the:
client’s attention, work with the- clien;
by- encouragmg the client to breathe in &
‘certain way. to. help release tension or.
decrease pain, and may even utilize

_somatic. empathy, unlike somatlc educ

- .tion; treatment~

" connecting with the éxpérience of a stu-

. moment to make the person:feel beit

" Taking ‘on that pattern: helps the’ Aston"'"-

dent whom he is guiding through toich:
“When touching I seek nothing from the
BeL
person..1-touch; -1 on}y feel what tt}e
touched ‘person -needs,-. whether he_
knows it ofnvot; and what kcan do at that

(1981, 3). Felderikrais;: is- describing.
somatic empathy——a particular. Xind of
somatically based empathic:cornected -
knowing (Cheever- 1995). Judith Aston,_.
theoriginator of Aston-Patterning, alsa -
uses-empathic, somatically based con= -
nected: knowing: orisomatic empathy to:
help- Aston- practmoners Connect ‘with-

the SOmath experience of their students;
" Thiey "~ are .

taught to: “feel - inte™:
(Schiwaber 1984). the experience of théir:
students- through. dnphcatmg iting th, ir;

- owi bodies or taking on the body org '

nization of. the student they-are’ workmg
with in-order to understand ‘how: to help:
the stodent move better- (Johnson.1995).

practitioner to sense-and feel'thersomats - -
ic.experience of the:student and theén to
point--out- new: optiens for movement.:
Once students learn about their own pat-

‘fernis “and Jearn ‘new movemeént tobls,: .

they can leam’to recognize their body..
wisdom and their own teacher: within;
Thiss; " raethods of somatic educanom
such-as Feldenkrais and: Aston- -Pattern=,
ing, ot only provide 2 means for stus
dents or clients to receive help. from .
qualified ‘practitioner, they. also teach’.
students “how - to . belp themselves -
through-developing an embodied aware:"




ness.. Embodied awareness involves

including our bodily based, or somatic’
sensations. i awareness as one acts in,.

and makes sense of ‘the .world. T will
attempt: to .show::below how by using
somatic edication.methods we.become

embodied and- how, as we cofitinue .to
sense our embodiment n action, we
practice & kind. of empathic; connected _

procedural knowing. : .
In:their sample, Belenky and her col-

leagnes differentiated “connected know:"

ers”-from. “silent women”: who were

“voicelessT-and,experienced themselves -
as powerless, and under the. thrall of an.

authonty.: ‘_fl"he_sej worren- appedred te
lack-an-émbodied sense of themselves

that.would. allow.them [0 see and expe- :

nence the wm‘ld from the- ms:de out:”.

When' Hese woren' attémpt To-deséribe -

“theself; \Hey remainistandingin their own-

.shoes. describing 'what hey - see gazing -
outward- from theJr own. eyes. They find:.

age_po;m “outsid e of the ‘seif thit
bacioward; brmgmo
IEW (1986 32)

. enables them to 10
lhe whdle Se!f m

from msuie the self One young woman .
Cmdy,g cou]d th descnbe herself.
Accordmg 10 researchers she . felt that .

“the source. of se]f knowledge is Jodged

in: mhers—not in. the self” (1986, 31).
That could be seén when she answered:

'e has, told me,.yet what they
thought of me” (1986 3. Cindy’s
“voxcelessness” is the .antithesis..of a
somatic sense,of seLf 'I‘o have an inte-

grated sense. of sehL mcorporalmg both.

Fin’dmg_t_thlssmé Voi"cé'ef_ .‘ f s

Enipathic Somatic Connection

Because of -ouif ‘culture’s disefmbodic ’
ment, or disconnection from dur bodies;

‘connected knowing and somatic.emipa-
thy: have. not been widely. practiced. At

the l:uegmmn«T of the twenty-first ceptury, -
we fice, on the one harid, myiiad. prob-
lems” mc]udmg. the physical and .psy-

choemotional. We experience high rates

of musculoske]etal disease; back pain
and repetitive - stress .

(Lake; -1985),..
injuries. (Weinberger 1999 Zaza 1994).

Our youth exhibit feelings of disconnec-

non, which, too often result in violence

(Gibbs and Ror.:he 1999) The signs. of.

disconnection are all aroundus, especial- -
ly in the way.bedies are treated in our.
culture—from body. piercing to -the
prevalence. of eating. disorders to- sense-
less ragedies like. the Litleton, Col-:
orado, scheol: shootings of April 1999

One pract:t:oner attibutes that, in part; (0.

‘a *“mind-body . split,”. whichhas come -

about largely due to. what he calls “kines:
thetic dystonia” or a “generai kinesthetic: -
ignorance and-its many social .and indi=
vidual sequelae of pain, alrenat:on mis-; -
understanding, -and reduced function®
(Myers- 1998, 101=102). - :
However within -the:1ast fi fty years :
somatic education: has made. important::.
discoveries about the way humans learn:
Thus. we find-ourselves once again in-a
position where we nieed to reassess our::
methods - of :-teaching - and -learning
(Hanna . 1988; Knaster 1996; Myers::
1998} Perhaps, somatic eddcation.could.
help address the sociecultural problems:
facing - young adolescems {Brown- and.-
Gilligan '1992), ‘especially. those -ypanis: :
festing. a-mind-body. split (Bebold, Tol::
man, and. Brown 1996} or the problems .«
of disavowed feelings (Stern 1950 It

might be helpful . as_well: inf-addressing. -

the particwlar problems facing: boys and-
young men (Pollak 1998). Somatic edu- -
cation providesia-means for us-t0 restore: -
the intimate comnection between -Gur.
bodies .and the. world, as-we know:and. .
understand it.-This is the way:of know-
irig that we first experience-in. the. ﬁrst
two years of life, during the stage of sen- -
sorimotor -intelligence, when the.-foun:
datiens ofsour-cognition: are being laid:-
(P:aget 1952).. Knowing.- -ourselves: in.
this way can give voice: to the-body:i ina:;

way that is greatly needed in our disem= - -

bodied cultire:. Just as the. autliors of -
WWK gave voice to women as knowers-
and, in so-doing, inspired a re-evaluanon
of our: teaghing: and learning methods.
that is mere in keeping with the way. that -
women learn’ (see Wright, this issue),d .-

*hope to-give.voice 1o.our bodies’ somat- -~

ic or “body/mind” (Dychtwald 1977)
experience in this article. Through lis-.
tening to what seme of the originators of..
somatic education modalities, as well'as

their $tudents: or.clients, say we will be'. .

driven. to-re-évaluate those teaching and.

learning. methods. that peipetuate a dis- . -

embodied culture.
Somatic educators. are - soundmg an

‘toms,. and sn-uctural

Hanna’s stiderits moved from a pa
victimized position, “to. & more active -

alarmi: Members- of. postmdusmal Soct-
elies: are increasingly suffering: fmm
“sensory-motor..amnesia” (SMA):or:a,
deadening ‘of our ability - to sense-our-
selves internally:in relation 10 the world:
around vs.(HManra 1988).- Human: aging:

also includes deterioration from -the:
stresses and traumas; of life, as the :‘lc')ss-'"

of somatically based awaréness, deVe]()ps

- into. sensery—metor amnesia’’ (Hanna

1988, xiii). *“This habituated state of for-.
getfulness ;- 1§ a-memory- Joss of -how:

eertain muscle, groups feel and how-to .~

control:. them? (Hanma - 1988, xiii):
Because the central fiervous system; and.
especially the. sensorimetor cortex of the -
brain. is.. mvolved “we remain, unaware

of it Because it is aleamned, “adaptwe” -
response,” it can. be: unleamed (1988,
xiii)." Prawing on the w1$"'oi'n fS?’ly »

(1978) and )
studied, :Hanna deve_, ped.. sefies. of
somatic - exercises. to counteract-the

" effeets of SMAWhen teachmg studerits -
to redevelop thelr Capacxty."fbr sensory- ,'

chromc [
“and - funct:onal
H N

stfess—caused SMA.,

problems disappeared 1988, -

stance of increased choice; *responsrblh—
ty; - self-care, - and : self:empathy: The
results indicate- that the effects of disem.
bodimert and SMA can-be: coumeracted:.

. through:. empathtc, :somatically based-:

connected knowing. Those results are.in.”
keeping with my observation of somatic: -

learnmg -among male-and female. stu_-'

dents - acadermc as: we]I as, nonacade—
mic environments: i,

Our - disembodiéd, pnstmodern cul-
tuie is permeated by.a mmd-body spht
that " is’ based on a’ ]ack “of. empat_ ¢.

, somatlcally based awareness We lack'a

sense of our “soma,” or. beody.conscious-

ness based:on a sense’of a whole,

- embodied self mteractmg w1th our envi-
ronment, human 6r otherwxse, in aman-
'ner “integrating ‘both ‘body and mind.
- Homan beings are meaning-makers, and
" “meaning -is in' its origins; a physical': :

activity~ (grasping, seemg) -a social*
acnvny (it requires another), asurvival
activity (in-doing it; we live}, . . [and} .
it cannot be- diverced.- frem'ihe bocly,
from social experience, or from the’ very:.

" survival of the organism” (Kegan 1982
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18-19). Yet, Leder, in The Absent Body
(1990) points out that “although human
_ experience is incarnated . . . [and] }
receive-the surrounding world through
my -eyes; my ears, my hands .-. . [and]

the, structure of iny. percepinal organs.

shapes that which I apprebend; . . . jtis

via bodily. medns that I am capable of
- and my actions are moti-.
 vated by emotions, needs, desires, that-

responding ...

well up fromi a. corporea! seif, . . . yet

this-bedily presence is of a highly paras
doxical nature” (1999, 1). For the body .
is-Yabsent” from our awareness most of .

the.time: -

“While'irl ‘one sense the body is the miost

“abidifig-and iiéscapable: presence in-our |
" lives, dt:ds .érlso?tssent_ially charatcterized”
_ by -absence. That, is.-one's owh body is.,
. rarely.the, themnuc object of experience,
a book o, ]osl in thoughl -

“Ty own bBcﬁly sthté ‘may be thie farthest

‘thingz from my awareness.’] exper:enlmlly"

-dwell in'the:world ‘of ideas; paying Title

. heed' 1o my! iphysical-sensations or pos-

‘ture, Nor i isthis. forgetfulness resmcted o
moments of hlgher leve] cognition. I:may

"be efigaged in a i en:e sport. “muscles
flexed ‘and responsive to” tie slightest™
‘smoveinents of:my-opponent.-Yet it is pre- .
-cisely nper this pponent, this game, that--
_tny . attention. dwels, not . on my own

embod:mcnt- (1990 I)

Len a Feldenkrais somatic educator
explains that in the process of Western
acculturation, dichetomization of mind -
and body take place as *'the nearly infi--
nite: possiblities -of -the child’s nerveus.

system: are- pruned anct shaped to-fit its
culture?* - s e P

'Didring this focess, the ofiginal organis-

“mit wheléness of the’ child wirns into &y

" assemblage "of parts. The hand;-a pant, -

serves the.whole. the body.: by feeding it

with 2 fork. or chapsticks.. Language.
brmks ‘the body into’ separate parts: the

.h.md,_ the wrist, the arm, etc. which creaté

a “fragiiented- “'body "of “thiotight” apiit

from: our aified: organismic ‘body. To
make language a part of our biology. we
need to be able to-read, gain agcess to,.

'aru;l use the oiganismic: body’s “alphabel” .
grammar and "vocabulary" ( 1993 a1y’

Melhods of somatic- educatmn cdn.
address- the: problems of fragmentation -

that we face due to the mind-body split.

For .example, the Feldenkrais Method -
incorporates sensory-motor:learning. to

teach:-one how. to -access the body’s
“alphabet,” “grammar”- and “vocabu-
lary.” “(Leri: 1993). While engaging in
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repetitive, ‘neurodevelopmental -ATM:-

movement sequences, Feldenkrais stu-

dents develop kinesthetic awareness of

the environment—the, chair, the floor, or

the “other”—by touching it or’being
touchéd by it. In developing-cur aware- -
ness in-this way,’ with Feldenkrais and -
other methods of somatic edutation, we .

develop a kinesthetically attuned: “inmner

eye~—-almost as:if we .coine. to" “see .
inside” ourselves as.we- dévelop.a felt -
sense. of ourselves actifig-in’ the world. -
We-sense- how our bones and muscles
are relating to one’anothér propriocep-.-

tively. We feel the surface on which we

areilying, sitting, or standing, 4s well‘as-
gravity—an “elusive-“obvious™ (to-ise.
Feldenkrais’s,; [1984): term)——always :

affectin gius, buts rarely eenscidusly. sd:-

As we develop that enhlianced,- kmes—u%

thetically- based self-amage, We devel

“an inner L or-a growing sensesofiour -
selves; “that . incorporates “what -we: are-!
sensing insideé as: well.4s- outside -of us. -
- Through that spcc;a]nzed_ formi-of kines- -
thetically: based connected knowing) we ™
developa-mére:complete, neurologically: -
based,’ sensory-mator: selflimage in oo
brain: Jt-i constructed on -a félt:sense of -
how our:_different body: ‘parts move™:
through. space” and.cohnect - with one-
another and- the:environment. “Fhat:: .
includes performing simple actionsisuch
as rolling over; as well:as:more complex
activities, such as: walkmg, engaging iria -
sport, pliying a musical instrument, or:-

refating to- another emofionally:

Feldenkrais- and other: ‘methods -of -

somatic.education;. afthoughi. they bhay

psychological and: emetional elements, -
are ‘different. from - psychotherapy"
(Stelsel 1992} because when -we use -

them we: focus: on ouEsomatic: expen—
ence.in the present -as we learn.1o sense

- how -to-move- most: comfortably and---

with the least.effort ifi.a safe'and p]eas~

ing. way.. We. thus :developa way—.
through- somatic. cennected knowing— -

of “empathizing *-with ¥ girselves : or
“feeling into™. (Schwaber 1984¥ our

own -embodied ‘experience. We -also-
learns-ways to- notice: nonjudgmentally . -
when we do not-move or whien:we exert
effort . unnecessarily. That process: of-
tuning intd*eur own ‘somatic experierice:

can provide an effective means. for.self-
care and self-empathy.
In my' dissertation; “Ediication: as

~ or ‘guiding’ Stiidents" thiotigh an: ’Awale
ness’ Through Movéméiit Tesson with his-

' - body and for bOITlEItIC educatoi‘s beiiig

Transformation in Ametican Psychiatry:

From: Voices: of Control: ro VMoices of:
Connection® ( 1995)i L:pointed:out-that -
“somatic émpathy,” when engagéd in by .
a somati¢ educator with. a student, is

synergistic- in “that thé: whole— oz the-
relationship . between “the: practitioner -
and the student—is greater than the sum

of :the parts {the: mdw’xduals) Fe]-;_—
denkrais ca]ls that beeoming “ar new :
ensenible™ "4 new entity” - (1984).
Through louch, hé links: his’ OWn “her:.
vous system with thé- other’s: nervous
systetn.. and ‘together. they.-become- “a
new -erfsemble’ (1981, 3). The: e
ensemble™:is perhiaps. bést: reprcseme‘d’: '

" symbolically by a topographm ﬁgure B

Mobius strip;. which:is: consti‘tlcled from:
a two-sidethstrip of-paper Because the:
strip.is twisted: once.and the. two, ends
=-connected;; u-appears pa[adqm alIy
to have two sides. et 1ge
clearly identifrable insiti

face The (wo szdes ha' :

Cheever 1995) Feldenkrals m gwmo a'_
haids-on Functional Inregrahon lésson:-

voick, s’ practicing #kind of “somatit’
empathy” (1995). Somatic empathy’
involves a pamcuIar kind of connecied
knowing whire “we use thg ‘personal

* self-as an instiimerit'to devélop knowl-

edge ‘and understandmg of ‘dur-intesial °

and -external’ universe™ (anht this -
issue). Somatic empathy involves leariic ©
ing’ Both “how  to- move “in. ‘one’s’ owi

able to’ put- oreself “in"the shoes=ot"*
“soma” of’ anol‘her and-Serfse what thelr' :

'body/mmd rmght necd to le'lrn how 9",

function beuer

The, Feldenkrans Method of

‘ EmedIEd Empathlc Connecteﬁ

Knowing

Becommg sbmauea]ly aware of 6y~ )
selVé¥ itivolves, in part, becommg dwdre:
of Gui' moverment and thus tuning inf to™"
our ;nér_{ro'hs system, which. dirécis our i
mavement. But what iotivaies usto do” ™
s0?7 Moshe Feldenkrais, sufféred an
mJury to his kneé that left him Gnableto
walk ‘and - inspired ‘the expériential -
dimension of his learning system. which- -
becaine’ the Feldenkrais Method. In the
19405 Féldenkrais. a respected Tsraeli' -




“physicist. worked @s an assistdnt in
‘nuclear fission research to the 1935
Nobel prizé winper Jokiol Curie.
Feldenkrais mmally_ applied his skills in
empirically based scientific observation
“to-find: out how humans leam 1o move,
*while e was studying Jado. He'wrote a

book, Body and Matuie. Behawor. A

Study of Anxiety, Sex. Grawmnon and
Learriing (194911977}, baséd'on iectures
- that: e presented before the Associdtion
" of Scientific: Wotkers at Falfhe Scowdnd
“in-k943 and 194418 that treatise - he Taid
out hisitheoretical framework -based on
“swhat had- beeri d15cove|ed fegarding
_ ‘human mindfbody - fufictioning at " that
times We might say: that the book “Was
“@ritten. frong the -stance: 6f @ séparate
“knower-However; by the time he' wrote
Awnreness ThroughMovermenri' Health

* Exercises. forPersorial Giovth (1972) '

- Feldenkrais-was wmmg froim the stance
- 6f the ‘connected knoweér-having: taught

“himself o walk aoam “after mjunng kifs

knee. Feldenkrais: believed: that” “the

. unity’of mmd and body is an. objecnve.

‘eality, that,they are not-entities related
sto:each-other inrone fashion of “another,
bt “m msep'\rable wholé whﬂc function-
ing . [for} I contend that a brain with-
out’ ‘motor funcuons cou]d not thmk orat
Icast that Lhe contmugty of. mental. func-
-tions is.assured by corresponding ‘motor
fonctions™ (I964 47 He knew (intel-
iecrually) that “in’ man, .. . the ‘actual
innervation of the motor- paths is left. to
grow after birth . . . as i his nervous sys-
term;is-left o adpisr 1t s1f 1o the condi-
_tigns “in’ Which-itdglikely to:-grow”
(¥94071977); - Feldenkrais, throngh' Bis
‘owg! movéiﬁent’e)(ploranons to’heal’ hlS
knéé, créateéd a way to"access the sénso-
FimbtoF cotte ' Witli: an' experiential

leafning systen: whereby irdividuals -

could ‘continue- 1o -learn- 1o move: more

-efficiently:- “Movémient sensannns are

goting on all the time,’ ibut as-we' mitire

aid’ deve]op automanzed habxtna] ‘ways.
* of -movingy we mo longer notice how =~

fovément fetls—often t6-our detriment:
For résearch’ clues,. he decided 16 stady
the firsi. two years of Jife (Piagét’s sidge
of ‘sensorimctor inteéligence). Using his

well-honed powets of scientific-ubserva:
tion: ‘Feldeénkrais -observed babies and

toddlers as they -were learmng io crawl;

to-stand, and then- to- walk -and imitated

them‘in:his.own movement exploration.

“* the ]i-‘zin'd

* Incontrast;
_deseribe what. hieddes in 4 one-on-one

After 'r'e't:oveﬁng"the"ns‘e of his knee; he
began to teach others verbally “through
Awareness Through Movemerit (ATM)”

* $equences and to-instruct others k:nes—
~.thetically through hands-on Funcnonal

Integration (FI). :
i the Ehisive Obvious (]981) Fel-
dénkrais decribed how'he expenenced a

kind of connected knowing - in the.

piocess of muchmg -and guiding’ peb-

‘ple’s movément that allowéd him o pnt
.jtito-practice the ideds of Other-scién- -
tists, philosophers,’ and sefrianticists
;swhose work he had been re'\dmo

"“lwrng hufidn: bodres endbles e to see in

““ihe books of these superb writers and rim -
.+ into practice the science they feach. Prob- -
.._oblysthey themsetvés donnol know, how

o heir | knowledge is already: “when

‘translaied, i ic,lhe nonverbal language of
_.‘Fun :onal ]megrauon and
- the verbia} Awareness throunh Mo\rement
.-(LQSI 3) o -

edures lo understand the way that

fthe bram works The connected knOWers

in the’ study by Belenky and her col-
leagues drew -Of thelr ows Ieammg in
similar’ way. Fe]denkr'us pomted ont
how “sensory stlmuh are closer lo our,
unconscxous subconsc:ous or auto—
nomous functlonmg than to any of owr
conscmus understﬂndm (1981 3) and
that sensory comm

Words as somebody sald are emore 10 hade
_gur 1nlcnnons {han 10, eXpress them. But, 1

_have fever met anybody, man. or ammal .

-~ who cannot tell fnend]y touch from in
 vikoné: Teuching, if unfriendly even in
sthought, wilk make the touched.stff, dnx-
©10uS; expectmg the . worst, and therefore
nnrecepuve 9. your:touch, { 1981, 3)

‘Feldenkrais’' ©oes on” 10

Functional Integration (F1) lessoi, based
on what he ‘gxperiences . when- giiding
anorher 5 movement throuch touch:

Throuoh touch lwo persons the toucher
aiid the touched can” Become a new
- ensemble; two Hodies when connected by

--what I ‘¢aii 'do at that morfent to T

ril ed_how that sys{em-'
"mc exploran n, lnc]udmo h]S experi-
;ence wit hrs knee helped h:m develOp

two ars and. hands are 4 new enmy
“These hdnds sense at the same time as

.they+direct.. Both the touched dndihe - © '

toucher feel what they -sense (hrnugh the
connecting hands, even if lhey do._not
_ understand and do not know what is, being
done: The touched pérson becomies aivme
‘of ‘what. the téuching person feels afid, -
. withiont-understanding, alters his configu-
ration. to conform 1o what he sensesiis
wanted from him. (1983,3) .- .- o

.}:é];l'enkréis used - somatic A éfﬁ'pﬁtﬁy;
‘(Cheever 1995) in deciding How: io."
'move wnh the person he was workma

the person feel beuer”(]981 3y, i
A]thoush a]l mstances of empathy‘j

two words; Feldenkrats introdiced
some- ambngunty, smce feei can mean lo

kmesthencally f['h{ough F' \
Integration, Feldenkrais . h iped the

_touched: person learn. by mcreasmg_:hls :

or her-awaréness of how to Sense: and :

feel kinestheti "Hy what he or She was

doing. with greater ref' nemenl and ease.
Lynn, the psychmlnst mentloned

" before, also’ provndes an examp]e ofa”

Feldenkriis’ studént’s Iearnmg with the
method’s other componem Awareness
Through Movernent (ATM). ‘Whilé her
Feldenkrais ‘somati¢: educator, Andrea,
guides- her with her voice rather ‘tHari
with-her touch. Lynn practices somanc.
empathy in relation to herself. Lynn is
an “empathic connected kbower. usmg_
Feldenkrais’s procedural method - of
jearning to heal herself from a del]]tal-i
ing illdess. Lymn is a 48-vear-old psy-'
cliiatrist- who had had to vndérgo some
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- career changes due 16 her health. Initial-
" ly a pediatrician, she went into psychia-
‘try. fifteen years ago.after an- illness
“make pediatrics too physically demand-
"ing. The illness, howaver difficult,
'nonetheless allowed Lynn’ to gradually
let go- of some of her preconceived
_notions. about what she needed to heal
‘herself and to try a new approach to

healing her iliness—one that did. not-

“make sense” within an orthodox: allo-

§ pathrc medlcal framework In Lynn, we
see.an example. of an empathig ¢ connect-
ed knower Belenky and her co]leagues

def' ned connected knowers as_learners .

who carry out ‘their mvestrgatmns in a

,systematlc and reasoned way, “{bur]d- .

mg] on: the _subjectivist conviction that
the most trustworthy know]edge comes

.from personal experience - rather . than.

. pronouncernents of . authorltles, fbut.

alsol. . developmg procedures for, gain-
;mg‘ access Yo other people’s. know]edge
.. [wh:le] they also develop a capacity
_for empathy, and use it as they develop
then‘ knowledge base” (J 986, | 12 -113).
T asked }_,ynn whether there ‘were any
hfe experiences in parttcular that .had
_'affected her ability to help others. She
Amennoned the_importance .of: her. own
1]Iness in allowrng herself to be vulngr-
ab]e and to accept alternatwe ways of
_helpmg herself as well as giving her
_,_deeper___mmgh_t into the suffering of her
Vp_atiems and how to help them:, . .
- My ewn.illness has really Had a-profound
g .‘effect on. my being .able to. help. others,
because Yhad 10 learn how to heal myself.
. with help. which wasn’t easy for me to
~ 86, W T couldhave done it dlone, it wou[d
““-have béen great in-iefrmisiof my’stylé, bint
.=."bad-to. leam how to doit with help.. And
fa that has had a real profouud impact on my
__:‘seemg how other people want/do not

" waint, pecd/do not need to be helped and

“dre ambwalem about i (1995 209)

i Andrea who taught her how to regam
her abrhty to move. wrthout pain, sys-
tematically gurded Lynn with her voice

through-several ATM sequences during- -

mdmduahzed ]essons Lynn then took
what she had Iearned and continued. to
practice A’IM sequences ©on her dwn at
home, _To her surprise, repeating those
srmple neurodevelopmental move-
ments had profound results. The experi=
ence cha]]enged assumpuons about
learning that she had absorbed in ‘med-
ical school, such as the belief. that learn-
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ing had to be difficolt to be worthwhile.
Throughout this .process, she had to
~overcome her own self-doubt, especral—
- ly about usrng a model for learning that
was based on assumptions she could not
ratronal]y explam-

.Lynn; spoke about gomg through a
stage of learning in which she had.had
to surrender to somethmg new that was

happ_er:_tng to her and, that she couldn’t -

quite explain, and-yet had..to trust
becauise .of what she was expériencing
in her body: 1 felt really. durib because
¥ couldn’t explain-it. 1.had no rational
reason why I was doing it. I was doing
it on pure unadulterated faith” (Cheev-
er 1993, 210) Butthe fact that it worked
was_proof. That: became ‘clear. to. her
when, one: mormng, she could ence
_again reach ip and tuin off the alarm
wrthout pam. At ﬁrst she did, not even
reahze - what she "had leamed in. her
body—somauca]ly It bad “snuck. up
" her. A friend had to point out that
she was now wa]kmg and standmg wtth
better balance She marveled at- how
given her. owrt extremely comrolled
Habitual leammg style in’ medlca“l
schiool, shie” wag now able to stop con-
trolhng the. process of regammg her bal-

ance. It was™a necessary part of t'he-

process Wthh | couldn t direct . it
wasn’t under my' ‘control” and it was
juist happemng ... [and] it was the _mosr
incredible {thmg]'“ (1995, 210). "

Lynn marveled that she could exper—'

oence Such’ profound effects from _the
“infi mtestmal“ ATM seqences Au ea
had taught her wh:ch unhke trad on

lu'mts {her oId habrtua] way of 1eam1ng)§

“Pm telling you it was just a little bit-of .
movement!” she said (1995, 210y Lynn-

 believed thit she Healed, in large part,
because in her ‘own se]f-dlsmp]med
style she followed her teacher’s advice
and. did -certain. movement: repattemmg
exereises: ‘%farthful]y" and consrstently
Lynn félt that that form of connecting
with - her. own .sensory-motor learning

experience .in Jer healing. Process not

only improved: her, .ability to .sense.
empathically what was 11 ight for her, bt

it also helped her to help others. develop.

their own ways of helpmg themselves:

I's . helped- me to be’ aware, as; 1 have
healed, .it's certainly helped me to -be

ST guess Lo
.- things, many, many  things. One of the
... things, P've learnied is that you just never

“very much:there .-

process: of- “feelmg; duimb™: and

-more . patient,. but more. than that it's
heIped me 1o be aware that people don’t

" necessarily do things themselves on pur-

pose, they do it because they’ve not aware,

At

‘and they fieed- helpte bécome aware. And -’

. Pve learned a- number of

" know ‘where' things 2 are 0om° to go w1th
'peop!e (1995 2!]) ;

,'That pamcular kmd of. knowmg thus'
_:comes from-a kind of. attunement,or
;.-'being. tuned,” :and’ involves: a: kind -of -
-.movement in. relauoushrp that chanwes.'-

depending on the affect or feeling gen-

" erated, ebetween wo people As Tynn
~tried to- describe thrs .unique kind of
‘knowing, she was at a loss toundéistand -
- exagtly where it, began Aiid ended;; She. -
.conveyed. a, sense: of- crrcularrty and:
-recussiveness .in-: the draleehcal move—

ment between, Andrea:and her: sortof",

hke a Moblus stnp of human

S “‘separateness

- about: " Is Hor cognitive,; T can "{-always
‘write it dowin:or-gall itisp When: I'watit fo

g:.vahd'tte,‘rts nol: Jr.xdttron‘al academic
. kind of. knowmo mteilectu.rl kind of
: -knowmg, but :tsvery tmportant Ch_ :
Coer l995 2!3) : ;

teract10n='
,that, remmds one of. Jordan S “paradoxr-
cal” view. of: empathy__
,wrthm connecuon’,’ ( 1991 69)

.. Where's:h commg'
- from?Is it coming, from mezis rl‘commg..
_from them,

; md-of' Iknowmg that I know‘

~-.and - it’s..notysomething” you can .always .

__We see how. Lynn went through a-"'

i

ntmued to. opetihers

knOng -as she o

her.body and feel what -was:most com:

fortable, and. what was least: comfort— .
able. She reahzed that she had: chorces-:'
of. bow- to-, 1nove despite: her disabling-
disease. She came to sense her-embod:
1ed experience and her vuinerabthty ina’

way-that she had. never allowed herself
to do, when asa separate knower, she:

“had pushed herself to achieve in’ med-l
ical. school. Furthermore after connect-

ot

-seif:10.a new: somatlcally based: way of
knowmg, Yet, shie did. not:shy_away -
from that. uncharaetensuc feelmg :
Instead- she svirendered to the pmcessr
of sensory-motor: learmng, in'whichi she -
was learning to slow down dnd isten; 10

ing with her own somatic vulnerability; -

Lynn felt she was-able to empathize, bet-



ter with her. patients’ vulnerabilities and .

their “not knowing.” ‘
Wright, in this issue, pomls out: how

contrary o the experiences of the: sub-

jective knowers, who remain “essential-

ly alone in one’s world and disconnect-
ed from a wider comiurity of knowers, -
connected knowers- [like Lynn]. wel--

come differences; dialogue, and new or
unfamiliar modes of understanding.”

Another of my Feldenkrals studcnts
Jeanne a woman in her fifties who
struggled with pain and movement
problems as a result of a congenital dis-

ease, exemplifies the ability of a con-

nected knower to come up, against such
“new OF. unfamzl:ar modes. of . under-
standing” {Wright, “this- lssuc) She

described a difficult period in-our work -

whéri' she felt afrdid because fora fcw
days ‘she: was cxpenencmg pam whlle

walking as.she started 10 expcnence a’

new movement optior. During - this -

time, she had been working in-one-on-
one Functional Integration lessons with
me once a week and. attendmc a wcek]y'
Awareness, _Through Movement -grotip
class. - After: the-.pain subsided, . she
Jooked back on this challenging period

and expressed 1o me that she'was coin- |
fortable with’ ambwulty and_what she.

calls ¢ confuston

! don’t mmd being confused because con-
fusion is a prelude .,

you can'i ‘go somewhere you’ ve never
been. You have to be willing to be con-

fused. Otherwisé, Yyou only go to pIaccs"

yon ‘already know _ _'

51“

What allows connected knowcr hkc-

Lyn and Jeanné o !o]erate pcnods of -

fear and c0nfusron dunng Fe]dc

work? I believe it is because they devei-w .

op a growing ability to-connect with and
trust in_themselves and the relat:onshlp

[

.10 understanding at
a deeper level. If you cin't'gel confused, ©

they “have with their- somatic educator '
- as lhey become., more comfortably -

" embodied. through somancany based '

sensory -motor learmno

Aston-Patternmg as Embodled
Empathic Connected Knowing

Judith Aston, another originator of a

method of somatic education, Aston-

Patterning (AP} also’ utilized a Kind of

empathic connecled Knowing in devel-.

opmtr procedures for her method of
movement education and bodywork

Like Feldenkrais, she used herself as an
ob}ect of study by drawing on’ ‘her own
infiate ability to’ create 4 system of
bodywork and movement cducfat;on and
deve]opcd hcr techmques from her. own
life experience and world-view. Similar
to Feldenkrais; her-experience with -a
serious m_]ury Jed her 1o dcvelop her
method further in the process - of healing
herself. In the 19603 Aston was already

: teachmg her commumty college stu-

dents about posture and : movement i
her ddnce and physma] -education class--

es. Then if 1966 a-car acc:Jdcnt ch her
to seek out the hélp of Dr. 1da Rolf, the

originator of Rolfing,. for her rehablhta-:
tion. Rolf tearned of Aston’s extensive

background-ir-movement and dance:and” -

asked: her to-create:a movement-educa- - *
- tion: program.for- Rolfers: Aston:learned.
- jty'to :asymmetry,- which ‘is-‘what- ére-

Rolfing, “an-innovativerconective:tis-..:-
ates. continuous; novement.” but also e

sue--system-of.- body:: ‘rehabilitation”
(1998, 3); but: her own. work continued: --.
to dévelop on-7a diffesent ‘path-where .

assymmetry was key, and’ evenmall y:sher

Jeft-Rolft i develop her own paradzgm, o

Aston- Pattermncn

Im November 1999 Aston dcscnbed“vi
to mé hei process of discovering 7a new ©
body : mechamcs based “on. the body 'S

natural structure and function”

Thns discovery cdme to me in the rmd_ ’

704, ‘and it 'was like discovering god, ‘for

it changed everything from: the. design of,.
medical appliances, ergonomic products,
and athletic cquxpmem to the way that

“rehiib

people coach and; hclp

This bécame & new- parachgm of wh'ichi-"' ‘

the” bloméchamca] modélis one piece
- Another-piece s -thie: way thal; pcoplc leany

to. bcco[pe empowered throigh gaining. .
on. mherem m them-. .

access lo mformau

and': Fﬁnchon]”

mto place

u\. K

In another: mterv;ew Aston shared how

her umquc world view:Jed:her 1o ‘devel- =
“op thé Aston paradigm: from-three per-

ceptions: ;hef: propensity:- ‘feinotice
“things. that_are mismatched- or-out of
proportion, ..
people .- her awareness. of. patterns,

and one strong compulsmn “that T-had .

even as alittlé girl—my interest in prob-
lem-solving” (Johnson 1995, 207).

Thé Aston paradigm sets: itself apart .
from other bodywork and movement.

-of proportion.”

{6 “becorie " their’ ‘owa
teacher, At that Toient; cverylhmo Thad*
heen: working.on up to then such. a8 how

. people move,. learn, leach al! lhen tell_.‘ .

.. Ther}. skill for imitating:.

education, ‘models by. emphasizing the..
body’s trug asymmetry, which is indica- .-

_tive of Aston’s propensity to motice

“things which were mismaiched. and. out
1 Astorrh,‘pracm;_mncrs.
develop skills:in - seeing-the different.

proportions. and alignmient. of each indi; -
vidnal body segment, in re]anon to.the .-

one above and-below. They also:leam

how to take on the: body: patiern of the;
person they are. workmg with. Thus,- o

Aston has ysed her own jnniate capacity -

for imitation as-a starting pointito teach B
practitioners where.to intervene. in help- -

ing:-.others to-move better. AP is thus 2, .

-systematic | problem—so!vmg approach. ..
that:allows for the unique features of the .

mclwadual t¢.be agsessed.and identified
for. bodywork\ -Aston told me,that cg
cepts embody not.only her-own scnsntw—

reflect;a. philesophy - that- allow_s__for:, t_h__e, :
mclmduah;y of each-person.: ;

_ by rccoomzmg how namral diis’ for us o
have assyrametries i our bodies and by~ °
taking that Tecogmition down Ao the sub- <

. tlest-details- of .our-being.: . . Aston Par=. ;.
terning offers us a way 1o shed cuburafly

. 1mposed ljmltanons (Woods ]99'7 38) :

Somati¢: EdUCatldn——A P:msxble
Solutlon for Our DlSembod:ment

Somatlc educanon )e‘ mphﬁed by

Feldenkrais Aston andf others, recog-_‘ -
mzcs not only that human be gs are'

sensat:ons] and :mprovc their comrol’_'_
of lh"' "'somanc funcnons” (Hanna"_f

: Human sc!f awarcncss ls];n@l a vacuous.—:
and. drsemboched “ep:phenomenon but. . -

{:s} a’holistic, awareness o{ the self which.

fist “erhbodied and’ a!ways aware ‘of the’
. Self-awareness -

state-of embodiftient. .
(or. self consc1ousness) is a furiction of
cxpenencmg the -whole. state of one’s-- .
orgamc struclure, {and] as thal orgapi¢
stricture changes, so "does obr; basic. self--
awarcness——and vice versa. (Hanna cited”
in Gmsburo 1984 69)

SOITIBL[C cducanon thus descnbes a cer-
tain kind of leaming that involves. con--.
necting the mind with the body through .
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sensory-motor learning. Inherent in the
term is the Greek word for body, soma.

Instéad of observing: the body ~objective- -
ly in third-person: terms as in- medical -

apptoaches, “somalti¢ educators experi-

ence their own bodies-andthdse of their -
students more subjcétively;in the-first .
person-—throiigh enhdneing thcir “a- -
wareness of intefnal ‘Sensations (Hdrina:

1988). ‘Somatic: ediication ‘courses: are
currently beirig taught in Varied-acade-

mic “environments, “including ©high-
schools' (Howell = 1980, -at: Harvard’s - -
health'and fitnéss-and wellness progiam-
for stadents and-factlty ahd staff, and-in:- -

schools for the peiforniing‘arts. The lat-

ter i§ in recognition; in part,-of thedebll-
" jratfiis- ﬁrevalence “of ‘repelitivessiress
among: musicians {Weinberger~ 1999,,7‘
Zaza - 1994): -For -example, 'my: eol-: -
leagues and I at Wi Eongy S¢hool “of -
Musie, in ‘Cambridge; Missachusetts; -
‘created d ‘collaborative Mind/Body Pro--
gram in 1997 tg help-imusic studentsiand - -

faculty. leam Jnore, functional -ways. of
playing. and. perform.m “Stndents may
take-‘expefiential somaticedication

classes:in"the Alegarider Techmqne or.

the Fe]denl\rals method of movcrnem
awareness education for academic. cred-

it, along -with. their. studies -in- classical. -

music, Dalcroze: Evrythniics, -or- jazz.
studies at an undergraduate or master’s
Ieve] Students, olved in

enduring pam and d:écomfort—an( .
thus dxsconnectmo or d:ssocmtmv from

- their bedies—they. are learning nonhab-

itual movement sequénces that resiilt in
repatterning lhe;r neum]oglcal “body
fmigd” DrEamzanon In"this proceSs

they Jearn more eff icieni and. comfem
able.ways to.move. As they Jearn to play.
less- effortfully, they are.-able. to’ play.
with greater: expressmn They- learn to:
pracnce self-empathy and self:care
while undér a great deal of pressure (]
develop their proficiency-and creativity
as performers. As one Longy student,
Carol, ‘told me after participating in-a’
Feldenkrais’ Awareness Through Move—
ment- class: ‘
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.- keep “touchi- ut
’ ,between chem ahd SOmat

When 1 began ‘tsking ‘your ATM class. 1™
was. sufféring from-almost constant pain
due 10 an injury to my shoulder that made
it very difficult for me to play or teach
violin: My tradmonal exercises and

stretches were nothelping. It was only by -
bégiiining - to- learn -how'-to. slow down, .

observe, and reduce.my effor in; repeat~

ing the gentle, repetitive ATM. sequences .

invelving. other parts of my bodly as well,

that I becan to fearn how to listen to my

body zmd hove out'of | pam 1can head off

reiost d1scomf0rt By contintiing (o' practice - -
my ATM sequerices as. needed Pricr o, -

and duripg:-a performance, 1 can refux
myse]f by conneeung with ny body,
sensing my support,
effort, and lhmkmg about my whole body
'parnmpanng 1slplay A

Edrller I spoke =of the sﬂant knewers,

Ie!tmg 40 exta -

lacking:a-sense. -of . self;-whom.: the. -

authors--.of, WWK .discovered.. Other
reSearchers:have chronicled-that adoles-
cent: girls increasingly ‘lose :their voice: .

as they-come to terms.with; their sexual- :

ity (Brown and Gilligan 1992; Bebold,

Tolmans:and Brewn 19986). In my opin-.

ion, adolescent. girls-might benefit. the

most from somatic education;: .which. -
‘helps-develop a-mere integrated;.somat-
ically.. based .auntonomous self: :An .

advantage of: the: Feldenkrais Method:is.

that ATM does not require-touch. Thus,:, «
the student is not depﬁndem on anQ[hw.

er’s touch. in order to learn. ATM:
sequenLes are laught vérbally and: can

empower mdw:duals to rely on their

owil strenoths rather’ than lookiiig our—
side Ehamselves for authomy Further-

more with. studenm who, have been,

abused ssxua!iys itds often:impaortant to

Myels, a, leadmg somatlc'educator

" - believes that our producnon.]me edu-.

cational méthods are antiquated-because

they ‘rely ‘100. heavily on’ auditory: and.-
visual modes in the classroom and not

enough ori kinesthetic ways of learning.

~ We need to devclop more approprate
ways to edueate our children about how ..
10 live in a body to prepare them for the.

future. {Myers -1998, 101). Methods of
somatic ‘education, such as Feldenkrais

and- Aston—Pat[emmg, can -do- just that -

by providing empathic: techniques for
learning: embodied connected: knowing.

Somatic education can.be of- significant

help in. counteraciing the negative con-
sequences of disembodiment, discon-

of the' 'relauonshlp_

Brown. -L. "M

~ Chodorow, N,

nection, .and dissociation-from our. bod-
ily based experience. It can help us.
develop our “inner eye” and our.“innéy
I” in_both .academic and nonacadem:c
environments.

NO’I‘E R
*Feldenksais®, - Feldenkrms s Method@

Functional Integration®, Awareness through. -

Movemen®-are registered service marks of
THE FELDENKRAIS GUILD® **A:,um-"
Patterping i s regmercd mdemark ol'.ludu lh'
Ar.ron ’
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